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Race, Ethnicity and Gender Diversity
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Course Details

Course goals or learning ® «Assess and analyze ancient Greek and Roman primary sources
objectives/outcomes
« Construct clear and evidence-based arguments orally (in class discussion) and in
writing
® .« Interrogate the ways that ancient Greeks and Romans defined and categorized

racialized “Others”

* Assess and analyze a wide range of responses to and interpretations of antiquity, with

attention to how racism and sexism have informed the study
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What is Race? Perspectives
from Antiquity to the
Present: Syllabus

Classics 3205 Autumn 202X

Course Information

Course times and location: Tuesdays and Thursdays, 10:20 a.m.-11:15 a.m. plus
weekly Carmen interaction

Credit hours: 3

Mode of delivery: In Person

Instructor

Name: Harriet Fertik / Christopher Parmenter (although this course has been designed
to be a template for other faculty interested in teaching the course in the future)

Email: fertik.1@osu.edu / parmenter.14@osu.edu

Office location: 414 University Hall
Office hours: Mondays and Wednesdays from 10:20 a.m.-11:15 a.m.
Preferred means of communication:

o My preferred method of communication for questions is email.

o My class-wide communications will be sent through the Announcements tool in
CarmenCanvas. Please check your notification preferences (go.osu.edu/canvas-
notifications) to be sure you receive these messages.

o You are responsible for reading the communications | send about this course,
and | do my best to respond promptly to all your emails.

Teaching Assistant

Name: TBA
Email: TBA

Recitation times: TBA
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Land Acknowledgement

We would like to acknowledge the land that The Ohio State University occupies is the
ancestral and contemporary territory of the Shawnee, Potawatomi, Delaware, Miami, Peoria,
Seneca, Wyandotte, Ojibwe and Cherokee peoples. Specifically, the university resides on land
ceded in the 1795 Treaty of Greeneville and the forced removal of tribes through the Indian
Removal Act of 1830. As a land grant institution, we want to honor the resiliency of these tribal
nations and recognize the historical contexts that has and continues to affect the Indigenous
peoples of this land.

Course Description

This course introduces students to ancient Greek and Roman ideas of race, ethnicity,
and gender, to the intersections between these ideas in the thought and lived
experience of ancient peoples, to how these ideas were used, remade, and redeployed
in early modernity and afterward, and to the key role of the ancient Mediterranean in
modern racist ideologies. It is a commonplace that that the category of race is an
invention of the modern period, tied especially to the Atlantic slave trade. In recent
decades, however, scholars have become increasingly attentive to ideas of race in the
ancient world and to the prevalence of racism in the disciplines that study the ancient
world, especially the field of Classics. In this course, we investigate race in the lives and
cultures of ancient Greeks and Romans, and we attend to the intersections of race and
ethnicity and race and gender in a wide range of ancient Greek and Roman texts. We
also discuss how thinking about race has shaped the study of the ancient past and how
ideas of antiquity have informed ideas of race. We confront the racist foundations of the
field of Classics and we explore the work of thinkers from the eighteenth century to the
present day who have looked to Greece and Rome both to propound and to combat
racism and sexism. The course is divided into three units: “Introductions: Race, Power,
and Classics,” “Race and Intersecting ldentities in Greco-Roman Antiquity,” and
“Diversifying and Whitewashing Ancient History.” This course meets the general-
education foundations category, because it helps explain in accessible terms how
Classics influenced the three phases of understanding race in the West, from the (i.)
early twentieth-century notion of race as an essential category in world history, to the
(ii.) post World-War 1l notion that race and racism were discrete social constructions
created by Europeans as they subjugated the globe after 1492, to the (iii.) current
approach of looking for the deep-historical roots of racism set out in the opening
sentence.

Learning Outcomes

By the end of this course, students should successfully be able to:
e Assess and analyze ancient Greek and Roman primary sources

e Interrogate the ways that ancient Greeks and Romans defined and categorized
racialized “Others”
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Assess and analyze a wide range of responses to and interpretations of antiquity, with
attention to how racism and sexism have informed the study of the ancient world

Construct clear and evidence-based arguments orally (in class discussion) and in
writing

General Education Expected Learning Outcomes:

As part of the Race, Ethnicity, Gender, and Diversity category of the General Education
curriculum, this course is designed to prepare students to be able to do the following:

GOAL 1: Successful students will engage in a systematic assessment of how
historically and socially constructed categories of race, ethnicity, and gender, and
possibly others, shape perceptions, individual outcomes, and broader societal, political,
economic, and cultural systems.

o ELO 1.1: Successful students are able to describe and evaluate the social
positions and representations of categories including race, gender, and ethnicity,
and possibly others.

o ELO 1.2: Successful students are able to explain how categories including race,
gender, and ethnicity continue to function within complex systems of power to
impact individual lived experiences and broader societal issues.

o ELO 1.3: Successful students are able to analyze how the intersection of
categories including race, gender, and ethnicity combine to shape lived
experiences.

o ELO 1.4: Successful students are able to evaluate social and ethical implications
of studying race, gender, and ethnicity.

GOAL 2: Successful students will recognize and compare a range of lived experiences
of race, gender, and ethnicity.

o ELO 2.1: Successful students are able to demonstrate critical self- reflection and
critique of their social positions and identities.

o ELO 2.2: Successful students are able to recognize how perceptions of
difference shape one’s own attitudes, beliefs, or behaviors.

o ELO 2.3: Successful students are able to describe how the categories of race,
gender, and ethnicity influence the lived experiences of others.

GOALS AND ELOS: Students in this course will fulfill the Goals and ELOs for the
REGD category by 1) assessing the ways that race, ethnicity, and gender were
historically and socially constructed in ancient Greece and Rome 2) evaluating how
ideas about race, ethnicity, and gender in different cultural contexts have informed
responses to and interpretations of the ancient world 3) analyzing the ongoing impact of
racist approaches to and conceptions of Greek and Roman antiquity in 215* century US
society and culture.
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How This Course Works

Mode of delivery: This course is 100% in person

Assignments and Assessments
e Daily Reading and Preparation: Come prepared to discuss each day’s reading
assignment. This means you must complete the reading and be able to consult the
assignment in class.

e Attendance and Participation: This class is an opportunity to learn from each other,
and | look forward to learning from and with you. You will have opportunities to
contribute to class discussion both orally and in writing.

e Response Essays (4): Each response essay (500-750 words) will focus on close-
reading and analysis of one of the assigned primary sources. You will have the choice
of 6 essay prompts and choose 4 to complete: you must submit 2 essays prior to spring
break and at least 1 essay per unit.

e Midterm Exams (2): Exams may include maps, short answer, and fill in the blank and
multiple choice questions, focusing on material from lectures, discussions, and assigned
readings. Midterm exams are not cumulative.

e Final Essay or Project: This concluding assignment is an opportunity to dig deeper
into a text or topic that you found especially compelling this semester. You will submit a
1-page proposal for a ca. 2000 word essay or a substantial creative project (example:
podcast, digital exhibition, fiction piece) and meet with me to discuss your proposal and
bibliography 1 month prior to the due date. You must consult and cite at least five
secondary sources which you access through the OSU Library: we will meet as a class
with library staff to help you develop your bibliography.

Credit hours and work expectations: This is a [3] credit-hour course. According to Ohio
State bylaws on instruction (go.osu.edu/credithours), students should expect around [3] hours
per week of time spent on direct instruction (instructor content and Carmen activities, for
example) in addition to [6] hours of homework (reading and assignment preparation, for
example) to receive a grade of [C] average.

Attendance and participation requirements: Research shows regular participation is one of
the highest predictors of success. With that in mind, | have the following expectations for
everyone’s participation:

e Participating in class: at least twice per week
You are expected to attend each class having read the assignment and ready to ask
questions / share observations. If you have a situation that might cause you to miss an
entire week of class, discuss it with me as soon as possible.

e Electronics: Cell phones must be turned off and put away during class time. You are
welcome to use your computer or tablet for class-related purposes only.
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Office hours: optional

Office hours are optional. | encourage you to come talk to me in office hours so we can get to
know each other better, and I'm happy to discuss any concerns or questions you have about
the course. I'd also love to chat with you about further opportunities for studying the ancient
world at OSU. To make an appointment to meet with me, please send me an email.

Required Materials and/or Technologies

e Race and Ethnicity in the Classical World: An Anthology of Primary Sources in
Translation (= KRG). R.F. Kennedy, C.S. Roy, and M.L. Goldman, eds. (2013),
Indianapolis: Hackett. ISBN-13: 978-1-60384-994-4 The textbook is available at the
university bookstore, among other options for purchase.

e All additional materials are available through Carmen or the OSU Library.

Reqwred Equipment

Computer: current Mac (MacOS) or PC (Windows 10) with high-speed internet
connection

e Webcam: built-in or external webcam, fully installed and tested
e Microphone: built-in laptop or tablet mic or external microphone
e Other: a mobile device (smartphone or tablet) to use for BuckeyePass authentication

If you do not have access to the technology you need to succeed in this class, review options
for technology and internet access at go.osu.edu/student-tech-access.

Required Software

Microsoft Office 365: All Ohio State students are now eligible for free Microsoft Office 365.
Visit the installing Office 365 (go.osu.edu/office365help) help article for full instructions.

CarmenCanvas Access

You will need to use BuckeyePass (buckeyepass.osu.edu) multi-factor authentication to
access your courses in Carmen. To ensure that you are able to connect to Carmen at all times,
it is recommended that you do each of the following:
e Register multiple devices in case something happens to your primary device. Visit the
BuckeyePass - Adding a Device (go.osu.edu/add-device) help article for step-by-step
instructions.

e Request passcodes to keep as a backup authentication option. When you see the Duo
login screen on your computer, click Enter a Passcode and then click the Text me new
codes button that appears. This will text you ten passcodes good for 365 days that can
each be used once.
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e Install the Duo Mobile application (go.osu.edu/install-duo) on all of your registered
devices for the ability to generate one-time codes in the event that you lose cell, data, or
Wi-Fi service.

If none of these options will meet the needs of your situation, you can contact the IT Service
Desk at 614-688-4357 (HELP) and IT support staff will work out a solution with you.

Technology Skills Needed for This Course
e Basic computer and web-browsing skills

e Navigating CarmenCanvas (go.osu.edu/canvasstudent)

e CarmenZoom virtual meetings (go.osu.edu/zoom-meetings)

e Recording a slide presentation with audio narration and recording, editing and uploading
video (go.osu.edu/video-assignment-guide)

Technology Support

For help with your password, university email, CarmenCanvas, or any other technology issues,
guestions or requests, contact the IT Service Desk, which offers 24-hour support, seven days
a week.

e Self Service and Chat: go.osu.edu/it
e Phone: 614-688-4357 (HELP)

e Email: servicedesk@osu.edu
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Grading and Faculty Response

If you need an extension on an assignment or to make up an exam, please contact me as
soon as possible. | understand that emergencies happen, but in general, the sooner | know
there might be a problem, the more likely we can come to a fair solution.

How Your Grade is Calculated

Assignment Category Percentage
Attendance and Participation 15%

Response Essays 40% (10% each)
Midterm Exams 20% (10% each)
Final Paper or Project 25%

See Course Schedule for due dates.

Descriptions of Major Course Assignments

Response essays

Description: Each response essay (500-750 words) will focus on close-reading and analysis
of one of the assigned primary sources. You will have the choice of 6 essay prompts and
choose 4 to complete: you must submit 2 essays prior to spring break and at least 1 essay per
unit.

Midterm exam

Description: Exams may include maps, short answer, and fill in the blank and multiple choice
guestions, focusing on material from lectures, discussions, and assigned readings. Midterm
exams are not cumulative.

Final essay or project

Description: This concluding assignment is an opportunity to dig deeper into a text or topic
that you found especially compelling this semester. You will submit a 1-page proposal for a ca.
2000 word essay or a substantial creative project (example: podcast, digital exhibition, fiction
piece) and meet with me to discuss your proposal and bibliography 1 month prior to the due
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date. You must consult and cite at least five secondary sources which you access through the
OSU Library: we will meet as a class with library staff to help you develop your bibliography.

Academic integrity and collaboration: Your written assignments, including discussion posts,
should be your own original work. In formal assignments, you should follow MLA/APA/Chicago
style to cite the ideas and words of your research sources. You are encouraged to ask a
trusted person to proofread your assignments before you turn them in but no one else should
revise or rewrite your work.

Late Assignments

Please refer to Carmen for due dates. Due dates are set to help you stay on pace and to allow
timely feedback that will help you complete subsequent assignments.

Instructor Feedback and Response Time

e Preferred contact method: If you have a question, please contact me first through my
Ohio State email address. | will reply to emails within 24 hours on days when class is
in session at the university.

e Class announcements: | will send all important class-wide messages through the
Announcements tool in CarmenCanvas. Please check your notification preferences
(go.osu.edu/canvas-notifications) to ensure you receive these messages.

e Grading and feedback: For assignments submitted before the due date, | will try to
provide feedback and grades within seven days. Assignments submitted after the due
date may have reduced feedback, and grades may take longer to be posted.]

Grading Scale

93-100: A
90-92.9: A-
87-89.9: B+
83-86.9: B
80-82.9: B-
77-79.9: C+
73-76.9: C
70-72.9: C-
67—69.9: D+
60-66.9: D
Below 60: E
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Other Course Policies

Discussion and Communication Guidelines

[Example: The following are my expectations for how we should communicate as a class.
Above all, please remember to be respectful and thoughtful.

e Writing style: While there is no need to participate in class discussions as if you were
writing a research paper, you should remember to write using good grammatr, spelling,
and punctuation. A more conversational tone is fine for non-academic topics.

e Tone and civility: Let's maintain a supportive learning community where everyone feels
safe and where people can disagree amicably. Remember that sarcasm doesn't always
come across online. | will provide specific guidance for discussions on controversial or
personal topics.

e Citing your sources: When we have academic discussions, please cite your sources
to back up what you say. For the textbook or other course materials, list at least the title
and page numbers. For online sources, include a link.

e Backing up your work: Consider composing your academic posts in a word processor,
where you can save your work, and then copying into the Carmen discussion.

e Electronics: Cell phones must be turned off and put away during class time. You are
welcome to use your computer or tablet for class-related purposes only.

Academic Integrity Policy

See Descriptions of Major Course Assignments for specific guidelines about collaboration and
academic integrity in the context of this online class.

Ohio State’s Academic Integrity Policy

Academic integrity is essential to maintaining an environment that fosters excellence in
teaching, research, and other educational and scholarly activities. Thus, The Ohio State
University and the Committee on Academic Misconduct (COAM) expect that all students have
read and understand the university’s Code of Student Conduct (studentconduct.osu.edu), and
that all students will complete all academic and scholarly assignments with fairness and
honesty. Students must recognize that failure to follow the rules and guidelines established in
the university’s Code of Student Conduct and this syllabus may constitute “Academic
Misconduct.”

The Ohio State University’s Code of Student Conduct (Section 3335-23-04) defines academic
misconduct as: “Any activity that tends to compromise the academic integrity of the university
or subvert the educational process.” Examples of academic misconduct include (but are not
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limited to) plagiarism, collusion (unauthorized collaboration), copying the work of another
student, and possession of unauthorized materials during an examination. Ignorance of the
university’s Code of Student Conduct is never considered an excuse for academic misconduct,
so | recommend that you review the Code of Student Conduct and, specifically, the sections
dealing with academic misconduct.

If | suspect that a student has committed academic misconduct in this course, | am
obligated by university rules to report my suspicions to the Committee on Academic
Misconduct. If COAM determines that you have violated the university’s Code of Student
Conduct (i.e., committed academic misconduct), the sanctions for the misconduct could
include a failing grade in this course and suspension or dismissal from the university.

If you have any questions about the above policy or what constitutes academic misconduct in
this course, please contact me.

Other sources of information on academic misconduct (integrity) to which you can refer
include:

e Committee on Academic Misconduct (go.osu.edu/coam)

e Ten Suggestions for Preserving Academic Integrity (go.osu.edu/ten-suggestions)

e Eight Cardinal Rules of Academic Integrity (go.osu.edu/cardinal-rules)

Copyright for Instructional Materials

The materials used in connection with this course may be subject to copyright protection and
are only for the use of students officially enrolled in the course for the educational purposes
associated with the course. Copyright law must be considered before copying, retaining, or
disseminating materials outside of the course.

Creating an Environment Free from Harassment,
Discrimination, and Sexual Misconduct

The Ohio State University is committed to building and maintaining a community to reflect
diversity and to improve opportunities for all. All Buckeyes have the right to be free from
harassment, discrimination, and sexual misconduct. Ohio State does not discriminate on the
basis of age, ancestry, color, disability, ethnicity, gender, gender identity or expression, genetic
information, HIV/AIDS status, military status, national origin, pregnancy (childbirth, false
pregnancy, termination of pregnancy, or recovery therefrom), race, religion, sex, sexual
orientation, or protected veteran status, or any other bases under the law, in its activities,
academic programs, admission, and employment. Members of the university community also
have the right to be free from all forms of sexual misconduct: sexual harassment, sexual
assault, relationship violence, stalking, and sexual exploitation.
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To report harassment, discrimination, sexual misconduct, or retaliation and/or seek confidential
and non-confidential resources and supportive measures, contact the Office of Institutional
Equity:

1. Online reporting form at equity.osu.edu,

2. Call 614-247-5838 or TTY 614-688-8605,

3. Or email equity@osu.edu

The university is committed to stopping sexual misconduct, preventing its recurrence,
eliminating any hostile environment, and remedying its discriminatory effects. All university
employees have reporting responsibilities to the Office of Institutional Equity to ensure the
university can take appropriate action:

e All university employees, except those exempted by legal privilege of confidentiality or
expressly identified as a confidential reporter, have an obligation to report incidents of
sexual assault immediately.

e The following employees have an obligation to report all other forms of sexual
misconduct as soon as practicable but at most within five workdays of becoming aware
of such information: 1. Any human resource professional (HRP); 2. Anyone who
supervises faculty, staff, students, or volunteers; 3. Chair/director; and 4. Faculty
member.

Your Mental Health

As a student you may experience a range of issues that can cause barriers to learning, such
as strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty
concentrating and/or lack of motivation. These mental health concerns or stressful events may
lead to diminished academic performance or reduce a student's ability to participate in daily
activities. No matter where you are engaged in distance learning, The Ohio State University’s
Student Life Counseling and Consultation Service (CCS) is here to support you. If you find
yourself feeling isolated, anxious or overwhelmed, on-demand mental health resources
(go.osu.edu/ccsondemand) are available. You can reach an on-call counselor when CCS is
closed at 614- 292-5766. 24-hour emergency help is available through the National Suicide
Prevention Lifeline website (suicidepreventionlifeline.org) or by calling 1-800-273-8255(TALK).
The Ohio State Wellness app (go.osu.edu/wellnessapp) is also a great resource.
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Accessibility Accommodations for Students
with Disabilities

Requesting Accommodations

The university strives to make all learning experiences as accessible as possible. If you
anticipate or experience academic barriers based on your disability including mental health,
chronic or temporary medical conditions, please let me know immediately so that we can
privately discuss options. To establish reasonable accommodations, | may request that you
register with Student Life Disability Services (SLDS). After registration, make arrangements
with me as soon as possible to discuss your accommodations so that they may be
implemented in a timely fashion. In light of the current pandemic, students seeking to request
COVID-related accommodations may do so through the university’s request process, managed
by Student Life Disability Services.

Disability Services Contact Information
¢ Phone: 614-292-3307

e Website: slds.osu.edu

e Email: slds@osu.edu

e In person: Baker Hall 098, 113 W. 12th Avenue

Accessibility of Course Technology

This online course requires use of CarmenCanvas (Ohio State's learning management system)
and other online communication and multimedia tools. If you need additional services to use
these technologies, please request accommodations as early as possible.

e CarmenCanvas accessibility (go.osu.edu/canvas-accessibility)

e Streaming audio and video

e CarmenZoom accessibility (go.osu.edu/zoom-accessibility)
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Course Schedule

Refer to the CarmenCanvas course for up-to-date due dates.

Unit 1: Introductions: Race, Power, and Classics

Week 1: Definitions of Race
Mon.: Introduction to the course (day 1: no assignment)

Wed.: Defining race

Podcast: “How Diverse Was The Ancient Mediterranean? with Professors
Sarah Derbew and Nandini Pandey” (Getting Curious With Jonathan Van

Ness)

B. Fields and K. Fields (2012), Racecraft 1-24
G. Smithsimon (2018), “How to See Race” (Aeon.co)
Optional

M. Omi and H. Winant (2015 [1986]) Racial Formation in the United
States, 1-18

Week 2: Racism and Classics
Note: Many of this week’s assignments are short, accessible publications
from public-facing venues.
Mon. Racism and scholarship

D. McCoskey (2012), “Whose History?” (Chapter 4 of Race: Antiquity and
Its Legacy)

R. Poser (2021), "He Wants to Save Classics from Whiteness: Can the
Field Survive?" (The New York Times)

J. C. Quinn (2018), “Time to move on: Arguing against traditional
definitions of the ‘Classics.” (Times Literary Supplement)

Optional:

P. Rankine (2019), “The Classics, Race, and Community-Engaged or
Public Scholarship” (American Journal of Philology)

Tues. Racism and the classroom

Y. Badhe (2020), “Fancy an Indian Studying Greek!” How | Found My
Place in the Classical Tradition as a British Indian.” (The Oxford Student)
E. Giusti (2018), “Decolonizing Blackness, Alongside the Classics
Curriculum: A Conversation with Dr. Sarah Derbew” (University of
Warwick Guest Speaker Interviews)

J. M. Seo (2019), “Classics For All: Future Antiquity From a Global
Perspective” (American Journal of Philology)

M. Umachandran (2017), “Fragile, Handle With Care: On White
Classicists” (Eidolon)

Optional:
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https://www.oxfordstudent.com/2020/07/08/fancy-an-indian-studying-greek-how-i-found-my-place-in-the-classical-tradition-as-a-british-indian/
https://www.oxfordstudent.com/2020/07/08/fancy-an-indian-studying-greek-how-i-found-my-place-in-the-classical-tradition-as-a-british-indian/
https://warwick.ac.uk/fac/arts/classics/intranets/students/modules/africa/interview/sarahderbew/
https://warwick.ac.uk/fac/arts/classics/intranets/students/modules/africa/interview/sarahderbew/
https://eidolon.pub/fragile-handle-with-care-66848145cf29
https://eidolon.pub/fragile-handle-with-care-66848145cf29
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J. S. Martinez Arriaga (2020), “7 Questions for Classics Scholar Dan-el
Padilla Peralta.” (Exeter Today)

Week 3: Reclaiming the Classical Past?

Mon. Antiquity Beyond “Classics”
J.C. Pennington (1841), A Text Book of the Origin and History, &c &c, of
the Colored People. Part 1

Wed. Black Classicisms
S. P. Haley (1993), “Black Feminist Thought and Classics: Re-
membering, Re-claiming, Re-empowering”
E. A. Hairston (2013), The Ebony Column: Classics, Civilization, and the
African American Reclamation of the West, pp. 1-14
E. Ewing (2019), “1773” (poem about Phillis Wheatley for The 1619
Project)

Unit 2: Race and Intersecting Identities in the Ancient Mediterranean: WHAT IS
ETHNICITY?
Week 4: Ancient ethnography
Mon. Writing about the ‘Other’
KRG 14.2 (Herodotus 4.2-3, 4.5-12, 4.17-27, 4.46, 4.59-76, 4.78-80, 4.93-
96, 4.102-107)
= Optional

KRG 2.3 (Thucydides 1.2-12)
Wed. Parodies of Ethnography
Lucian, True Histories (selections)

Week 5: Climate, Race, and Gender
Mon. Gendered and Racialized Softness and Hardness
KRG 3.1 (Hippocrates, Airs, Waters, Places 12-24)
KRG 3.8 (Vitruvius 6.1.3-5, 8-11)
= Optional:

KRG 3.2 (Herodotus 3.12)

KRG 3.7 (Cicero On Divination 2.96-97)

KRG 3.11 (Pliny the Elder, 2.79-80)

KRG 3.12 (Ptolemy 2.2)

B. Isaac (2004) The Invention of Racism in Classical Antiquity, 82-109.
Wed. Environmental Theories and Their Reception

Herodotus 3.79-87

Montesquieu (1748), The Spirit of the Laws, vol. 1, bk. 14;

E. Huntingdon (1915) Climate and Civilization, 367-73;

= Optional:

KRG 3.3 (Herodotus 9.22)

KRG 3.5 (Aristotle, Politics 7.5.6.1327b)

Aristotle, Politics bk 5 (selections);

J. Diamond (1997), Guns, Germs, and Steel, 5-34
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Week 6: Genealogy and Ethnicity
Mon. Genealogy and the world of elites
Homer, lliad 6.119-236
KRG 2.2 (Herodotus 7.150)
J.M. Hall (2002) Hellenicity: Between Ethnicity and Culture 9-29
Wed. Genealogy and the law in Athens—and its legacy
KRG 4.1 (Plutarch Pericles 37.1-5)
S. Lape (2010) Race and Citizen Identity in the Classical Athenian
Democracy, 1-19
=  Optional:

U.S. Circuit Court for the District of Massachusetts (1909), In re
Halladjian.

Week 7: Heredity

Mon. Is excellence hereditary?
KRG 4.8 (Plato, Republic 414d-415c, 459a-€e)
S. Gould (1996), The Mismeasure of Man, 188-204
W.E.B. du Bois (1904), “Heredity and the Public Schools”
Optional
D. Challis (2013), The Archaeology of Race, 45-65;

Wed. The earliest theories of evolution
Lucretius, De rerum natura 5.772-1104
J.-B. Lamarck (1809), in A.S. Weber (2000), Nineteenth-Century Science,
49-66

= Optional

G. Heng (2018), The Invention of Race in the Middle Ages, 138-50

Week 8: Culture

Mon. What makes Greeks ‘Greek?’
KRG 5.4 (Herodotus 3.16, 27-29, 38)
Isocrates, Panegyricus
KRG 5.6 (Herodotus 8.144)
Optional
Xenophanes frs. 15-16 DK
KRG 5.2 (Antiphon, On Truth)
KRG 5.3 (Herodotus 1.56-57)

Wed. What counts as a ‘culture?’
W.E.B. Du Bois (1897), “The Conservation of Races”
B. Trigger (1989), A History of Archaeological Thought, 161-74;
C. Jeffers, “The Cultural Theory of Race: Yet Another Look at Du Bois’s

‘The Conservation of Races™ (2013)
= Optional

R. Benedict (1934), Patterns of Culture, 1-18
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Week 9: Humanity and Dehumanization
Mon. Enslavement, Gender, and Subordination
Aristotle, Politics 1
Seneca, Letter 47
Wed. Who counts as human?
T. Jefferson (1785), Notes on the State of Virginia, Query 14;
G. Holmes (1850), “Observations on a Passage in the Politics of
Aristotle;”
= Optional

E. Greenwood, “Reconstructing Classical Philology: Reading Aristotle
Politics 1.4 after Toni Morrison”

Week 10: Defining the Human Race

Mon. The body of the ‘Other’
KRG 1.5 (Homer, Odyssey 9.105-39, 171-298);
KRG 9.1 (Hanno, Periplous)
C. Linnaeus, Systema Naturae (1758), 20-24;
Optional:
C. Bosak-Schroeder, “Making Specimens in the Periplus of Hanno and
its Imperial Tradition;”
J.F. Blumenbach (1775), “The Negro;”

Wed. Interpreting monsters
Pseudo-Aristotle, Physiognomica
Augustine, City of God 16.8
Optional:
J.J. Cohen (1996), “Monster Culture: Seven Theses;”
M. Gleason (1996), Making the Man, 21-54

Unit 3: Diversifying and Whitewashing Ancient History

Week 11: Case Studies in the Other: Germania
Mon. Tacitus’ barbarian history
Tacitus, Germania
Wed. Afterlives of the barbarian
C. Krebs, A Most Dangerous Book (2012), selections
A. Julia Cooper, A Voice from the South, selections

Week 12: Case Studies in the Other: Egypt
Mon. Ethnographies of Egypt
KRG 7.1 (Herodotus 2.2-5, 13-18, 28, 30-32, 35-42, 46-48)
KRG 7.8 (Juvenal 15.1-13, 27-93, 100-31)
= Optional:

Herodotus 2.104-6
Wed. Egypt as African civilization
D. Walker (1829), Walker’s Appeal, ch. 1
F. Douglass (1854), “Claims of the Negro Ethnologically Considered”
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= Optional:

W.E.B. Du Bois (1914), The Star of Ethiopia

G.M.G. James, Stolen Legacy, introduction

V. Davies (2019-20), “W.E.B. Du Bois, a new voice in Egyptology’s
disciplinary history.”

Week 13: What is race science?
Mon. Understanding race science
S. Gould (1996), The Mismeasure of Man, 51-104
M. Grant (1916), The Passing of the Great Race, vii-xxi, 1-10
Wed. The race scientists and antiquity
S.G. Morton (1839), Crania Americana, p. 1-5, 24-31, 86-95
T. Frank (1916), “Race Mixture in the Roman Empire:
= Optional:

S.G. Morton (1844), Crania Aegyptiaca, 1-10

Week 14: Genomics, Classics, and the revival of race science
Mon. Genomics and the revival of race science?
A. Montagu (1950), UNESCO Statement on Race
D. Reich (2018), Who We Are and How We Got Here, xi-xxv, 247-73
J. Kahn et 67 al. (2018), “How Not to Talk about Race and Genetics”
A. Saini (2019), Superior, 109-25
=  Optional:

L. Cavalli-Sforza et al. (1994), The History and Geography of Human
Genes, xi-xii, 1-24
J. Siapkas (2016), “Archaeological Negotiations of Scientific Racism”
A. Lefkaditou (2019), “Physical Anthropology and the Construction of
National Identity”
Wed. Genomics and the present
CHOOSE one of two sets of readings:
A: Genomics and Aegean prehistory
|. Lazaridis et al. (2017) “Genetic origins of the Minoans and
Mycenaeans”
G. Stamatoyannopoulos et al. (2017), “Genetics of the
peloponnesean populations” (sic)
D. Nakassis (2017) “On genetics and the Aegean Bronze Age;”
Y. Hamilakis (2017), “Who are you calling Mycenaean?”;
|. Lazaridis et al. (2022), “A genetic probe into the ancient and
medieval history of Southern Europe and West Asia.”
B: Genomics and the ‘race’ of the ancient Egyptians
G. Gliddon and J.C. Nott (1854), Types of Mankind, selections
V.J. Schuenemann et al. (2017), “Ancient Egyptian mummy

genomes;”
J.-P. Gourdine et al. (2018), “Ancient Egyptian Genomes;”
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Week 15: Color and the Politics of Ancient Visual Culture
Note: This week’s assignments are accessible publications from public-
facing venues.
Mon. Polychromy
Explore this website: Gods in Color: Polychromy in Antiquity
Podcast: Living in a Material World: Jennifer Stager and
Technicolour Statues (Peopling the Past)
S. Derbew (2018), “An Investigation of Black Figures in Classical Greek
Art” (Getty Blog)

Wed. Myths of Whiteness
M. Talbot (2018), “The Myth of Whiteness in Classical Sculpture” (The

New Yorker)
L. Monteiro (2020), “Power Structures: White Columns, White Marble,

White Supremacy.” (Medium)
Optional:
S. Bond (2017), “Why We Need To Start Seeing the Classical World in

Color.” (Hyperallergic)
Z. Small (2022), “That Painted Greek Maiden at the Met” (The New York

Times)
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GE Foundation Courses

Overview

Courses that are accepted into the General Education (GE) Foundations provide introductory or
foundational coverage of the subject of that category. Additionally, each course must meet a set of
Expected Learning Outcomes (ELO). Courses may be accepted into more than one Foundation, but ELOs
for each Foundation must be met. It may be helpful to consult your Director of Undergraduate Studies or
appropriate support staff person as you develop and submit your course.

This form contains sections outlining the ELOs of each Foundation category. You can navigate between
them using the Bookmarks function in Acrobat. Please enter text in the boxes to describe how your class
meets the ELOs of the Foundation(s) to which it applies. Because this document will be used in the course
review and approval process, you should use language that is clear and concise and that colleagues
outside of your discipline will be able to follow. Please be as specific as possible, listing concrete
activities, specific theories, names of scholars, titles of textbooks etc. Your answers will be evaluated in
conjunction with the syllabus submitted for the course.

Accessibility

If you have a disability and have trouble accessing this document or need to receive the document in
another format, please reach out to Meg Daly at daly.66(@osu.edu or call 614-247-8412.

GE Rationale: Foundations: Race, Ethnicity, and Gender Diversity (3 credits)

Requesting a GE category for a course implies that the course fulfills all the expected learning outcomes

(ELOs) of that GE category. To help the reviewing panel evaluate the appropriateness of your course for the
Foundations: Race, Ethnicity, and Gender Diversity, please answer the following questions for each ELO.

A. Foundations
Please explain in 50-500 words why or how this course is introductory or foundational for the study of Race,
Ethnicity and Gender Diversity.

This course introduces students to ancient Greek and Roman ideas of race, ethnicity, and gender, to the intersections between these ideas in the thought and lived
experience of ancient peoples, to how these ideas were used, remade, and redeployed in early modernity and afterward, and to the key role of antiquity in modern
racist ideologies. Employing a bidirectional methodology, we look at the noxious feedback loop between ancient ideas of social and bodily hierarchy and the
repurposing of such ideas from early modernity to the present.

This course is foundational, because it helps explain in accessible terms how Classics influenced the three phases of understanding race in the West, from the (i.) early
twentieth-century notion of race as an essential category in world history, to the (ii.) post World-War Il notion that race and racism were discrete social constructions
created by Europeans as they subjugated the globe after 1492, to the (iii.) current approach of looking for the deep-historical roots of racism set out in paragraph 1.

The course begins in Unit 1 with an exploration of how the field of Classics advanced and exploited a picture of antiquity which privileged ancient Greece and Rome--a
conception of antiquity which has been implicated in white supremacist thinking from early modernity to the present. We also consider interventions made by students
and scholars of color aiming to establish approaches to antiquity beyond the white supremacist narrative.

Unit 2 presents a deeper dive into the texts that many early modern and Enlightenment theorists of white supremacy had been looking at—the ways ancient authors
discussed geography, human diversity, and power relations. We then ask how Enlightenment authors read ancient texts dealing with race—as well as what they got
wrong. At the same time, we will pay attention to major Black American authors including Walker, Pennington, and Douglass who looked to Greco-Roman antiquity as
a pre-racial era, laying the groundwork for the mid-twentieth century consensus that antiquity lacked a clear notion of race.

Unit 3 looks at how ancient ethnographic writing was repurposed in the nineteenth century by people whom today we would call ‘race scientists—white supremacist
theorists who believed that all human hierarchies were based on human biology. Exploring the way German nationalists and craniometrists used Classics, we will move
onto the pernicious revival of the race science paradigm by some contemporary practitioners of what has been called “genomic history” (essentially, the use of ancient
DNA to determine the ancestry of modern peoples). Finally, the course will end with an in-depth analysis of how nineteenth and twentieth century audiences have
responded the polychromy of ancient sculpture—and how evidence for the use of color in ancient art, especially painted marble statues, challenges the synthesis of
white supremacy.

Students who take this course will come away with a clear idea of how ancient ideas of human difference did (and did not) overlap with modern notions. In essence,
they will learn to see ancient Greece and Rome not as predecessors of western European imperial civilization, but as a field of reference from which the theorists of
white supremacy freely borrowed. The story of race cannot be told without a clear understanding of antiquity’s very different notions of human difference.
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B. Specific Goals of Race, Ethnicity, and Gender Diversity

GOAL 1: Successful students will engage in a systematic assessment of how historically and socially
constructed categories of race, ethnicity, and gender, and possibly others, shape perceptions, individual
outcomes, and broader societal, political, economic, and cultural systems.

Expected Learning Outcome 1.1: Successful students are able to describe and evaluate the social positions and
representations of categories including race, gender, and ethnicity, and possibly others. Please link this ELO to the
course goals and topics and indicate specific activities/assignments through which it will be met. (50-700 words)

This course meets ELO 1.1 primarily in Unit 2, which presents a deeper dive into the texts that many early modern and
Enlightenment theorists of white supremacy had been looking at—the ways that Herodotus, Aristotle, Vitruvius, and other
authors discussed geography, human diversity, and power relations. Reading Enlightenment authors including Montesquieu,
Jefferson, Linnaeus, and Blumenbach, students will study a wide range of representations of “Others” in ancient Greek and
Roman literary texts and visual sources: crucially, students will consider how these representations reflect back on the
self-definition and self-presentation of the representer. In Unit 2, students also explore the ways that literary sources of Greek
and Roman antiquity, especially history, philosophy, medicine, and oratory, define and order categories of human difference.
We will focus on the intersections of ideas of race and gender which are essential to ancient thinking about “Others,” for
example in our readings in Week 5, which show how ancient thinkers attribute “softness” or “hardness” to peoples depending
on geography and environment, and how “softness” and “hardness” emerge as both gendered and racialized categories (e.qg.,
the Persians in Herodotus, who are associated with a luxurious environment and are often coded as feminine). In Weeks 9-10,
students explore the relationship between processes of Othering, subordination, and dehumanization through Aristotle’s
account of the exclusion of women and the enslaved from full membership in the Greek polis (city-state) and Homer’s story of
the Cyclops (isolated from human society and thus regarded as monstrous) in the Odyssey.

This course engages explicitly with the limits of relying on a body of evidence (Greek and Roman literary texts) which derive
almost exclusively from the world of elite men. Students will frequently complete “minute papers” during class time, in which
they will discuss 1) the questions our sources (e.g., Herodotus’ account of Egypt in Week 8) are most interested in asking
about the peoples they describe, and 2) what kinds of questions our sources fail to investigate

Expected Learning Outcome 1.2: Successful students are able to explain how categories including race, gender, and
ethnicity continue to function within complex systems of power to impact individual lived experiences and broader
societal issues. Please link this ELO to the course goals and topics and indicate specific activities/assignments through
which it will be met. (50-700 words)

This course meets ELO 1.2 especially in Unit 1, when readings focus on definitions of race, the place of Greek and Roman
antiquity in the development of these definitions, and the experiences of scholars and students of color subjected to ongoing
racism in the field of Classics. Classics has sought to avoid a reckoning with racism at least since the publication of Martin
Bernal's Black Athena in 1987, and arguments for the implication of Classics with white supremacist ideologies have captured
media attention in this period of contentious debates about the value of higher education and legislative efforts to regulate
public education. As students will read in Seo’s article on “Classics For All: Future Antiquity From a Global Perspective,” a field
that relies on prestige and status to protect its place in the curriculum will fail to interest a diverse population of students and
thus will inevitably disappear if it cannot learn to think more broadly and deeply about what it has to offer: some of the readings
in Week 2 and 3 (including Seo’s) point students to more creative and expansive ways of engaging with the ancient world, from
comparative approaches to ancient cultures to the focus on the reception of ancient Greek and Romans across the globe,
including the imperial roots of these receptions. Engaging with the problem of racism in Classics lays the groundwork for a
broader conversation about the history and future of the humanities.

The response essay for Unit 1 will give students an opportunity to explore the significance of controversies in and around
Classics for the goals of education and scholarship in the 21st century.
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Expected Learning Outcome 1.3: Successful students are able to analyze how the intersection of categories
including race, gender, and ethnicity combine to shape lived experiences. Please link this ELO to the course goals
and topics and indicate specific activities/assignments through which it will be met. (50-700 words)

The course meets ELO 1.3 in Units 1 and 3. Readings in Unit 1 introduce students to a series of personal narratives by students
and scholars of color. One of the centerpieces of this unit is Shelley Haley's reflections on being a Black Feminist and a Classicist,
beginning during her time as an elementary school student and continuing into her professional experiences in the 1990s. Haley
examines how peers, teachers, and fellow scholars responded to her and assessed her work on the basis of their assumptions
about her race and gender, and she also explores the particular insights into the study of antiquity that her positionality as a Black
woman has offered to her. She wants to recognize the work of Black scholars and teachers as foundational the field of Classics
and she also critiques the limited worldview represented by exclusive focus on ancient Greece and Rome. In-class activities that
give students the opportunity to engage with Haley's proposals for the field include 1) exploring the lives and careers of Black
Classicists in online databases through Rutgers and the Center for Hellenic Studies, and 2) viewing and discussing digital
exhibitions of ancient cultures beyond Greece and Rome, such as “Nubia: Ancient Kingdoms of Africa” at the Institute for the Study
of the Ancient World. (https://isaw.nyu.edu/exhibitions/nubia/intro.html)

In Unit 3, students will explore the ongoing impact of “race science”, and its racialization of antiquity, in today’s fascination with
DNA ancestry testing. During class discussions in Week 14, students will be invited to share personal or family experiences with
DNA ancestry testing (if they wish to do so) and will interrogate the attractions and challenges of using this information to learn
about who they are.

Expected Learning Outcome 1.4: Successful students are able to evaluate social and ethical implications of studying
race, gender, and ethnicity. Please link this ELO to the course goals and topics and indicate specific activities/
assignments through which it will be met. (50-700 words)

This course advances ELO 1.4 in two main ways. First, white supremacist movements are increasingly
central to US politics, and racist constructions of “Western civilization” play a key role in the imagery and
ideologies of these movements. To take just one example of a class assignment that supports this ELO,
Week 15 focuses on white marble statues in the US racial imaginary: students will do a “scavenger hunt”
for classicizing architectural forms on the OSU campus and consider these in relation to the obsession
with neo-classical architecture among right-wing political movements in the United States. Second, the
controversies around race and racism in Classics offer an opportunity to discuss the ethical implications
of Diversity, Equity, and Inclusion efforts in the academy. As readings in Unit 1 make clear, the field of
Classics stands to benefit from efforts to diversify its curricula, students, and faculty: DEI projects that
serve to defend Classics are thus at risk of exploiting the labor of BIPOC scholars and students in the
interest of a field that is currently overwhelmingly White. Recent media attention to racism in the field
and cuts to Classics programs at HBCUs make Classics a rich basis for discussion of the broader ethical
and social challenges surrounding the Humanities in US higher education today.
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GOAL 2: Successful students will recognize and compare a range of lived experiences of race, gender,
and ethnicity.

Expected Learning Outcome 2.1: Successful students are able to demonstrate critical self- reflection and critique of
their social positions and identities. Please link this ELO to the course goals and topics and indicate specific
activities/assignments through which it will be met. (50-700 words)

This course meets ELO 2.1 primarily in Unit 1, “Race, Power, and Classics.” Beginning with a series of definitions of race—
in an American, global, and premodern context alike—we move on to a series of pedagogical and state-of-the-field essays
in week 2. These essays specifically point to the experiences of students of color who have engaged with a tradition of
studying Greco-Roman antiquity that in the late eighteenth century had been defined by the theorists of white supremacy—
men like Jefferson, Samuel Morton, George Gliddon, etc. These readings encourage students to examine their own
positionality to the field of Classics. Week 3 aims to bring students to a more holistic understanding of antiquity, if Classics
had looked to different thinkers as founders, and if it were not incorporated in the logic of supremacy. Reading the Black
antiquarian JC Pennington, we will look at how philology has been deployed as a tool of Black liberation. Likewise, our
reading of Shelley Haley explores the other traditions of reading crowded out by classical philology in the nineteenth and
twentieth centuries.

Per the assignment schedule, students will be required to submit at least one 500-750 word response essay per unit, which
means that everyone taking this class will be required to engage with the ethical and pedagogical issues raised in Unit 1 in
depth. Moreover, for their final paper students will have the option of a creative project—a narrative, mini-exhibition, or the
like—that will encourage them to approach their own positionality.

Expected Learning Outcome 2.2: Successful students are able to recognize how perceptions of difference
shape one’s own attitudes, beliefs, or behaviors. Please link this ELO to the course goals and topics and indicate
specific activities/assignments through which it will be met. (50-700 words)

This course meets ELO 2.2. primarily in Unit 2, “Race and Intersecting Identities in Antiquity.” The central current running through Unit 2 is ethnography,
the ancient and modern genre of writing that seeks to explain the norms of another culture through comparison with one’s own. This concept is introduced
wholesale in week 4, where we compare the ethnography of the Pontic steppe written by the Classical Greek historian Herodotus (c. 430 BCE) with the
parodic ethnography of the Roman writer Lucian of Samosata (c. 150 CE; this writer is of special interest because he identified for most of his life as a
Syrian). Of special interest is to ask how the concept of the ethnographic “Other” categorizes and reifies discrete cultural entities (Scythians, Egyptians,
Syrians) into the assimilated field of difference. (Such is the origin of the idea of the ‘barbarian’). From there, we will explore distinct tropes in Greco-Roman
ethnographic writing—for instance, how authors use climate to explain human difference (week 5), heredity (week 7), or exploited status (week 9).

A unigue aspect of this course is our focus on the intersections and afterlives of ancient ideas of cultural difference into the early modern period and
eighteenth century. This was the formative era when ‘race’ appeared as a concept in the European mind. In each week, the ancient readings are paired
with later authors who repurposed ancient texts as evidence for the transhistorical permanence of ‘race’ as a category. For instance, we will look at how
J.-B. Lamarck cited Lucretius in writing his early theory of human evolution (week 7); how W. E. B. Du Bois channeled Herodotus in arriving at a definition
of race in his “Conservation of races” (week 8); how the Antebellum white supremacist George Holmes read in Aristotle ‘proof’ validating white supremacy
(week 9).

A focus on such encounters aims to show students the presence of ancient Greece and Rome in the white supremacist synthesis of modernity. As they will
learn, the impact of ancient writers was usually indirect; white supremacists from the eighteenth century to the present, covetous of the ancients’ cultural
authority, wielded them as implements in enacting their political and social program. Reflecting how this process unfolded will point students to reflect that
other practices of reading might yield very different results.
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Expected Learning Outcome 2.3: Successful students are able to describe how the categories of race,
gender, and ethnicity influence the lived experiences of others. Please link this ELO to the course goals and
topics and indicate specific activities/assignments through which it will be met.

Unit 3 takes an extended dive into how antiquity’s racialization in the nineteenth century has lived on in the twentieth and twenty-first. We meet ELO 2.3 by
looking at how modernity’s theorists of white supremacy appropriated ancient ideas of race to structure the lived experiences of people on the ground. We
begin with the notorious case, in Week 11, of Tacitus’ ethnography of the ancient Germans (the Germania), which was repurposed in 1930s Germany as a
canonical text of National Socialism. The following week launches into a case study of how African American intellectuals negotiated with ancient
ethnographies of Egypt in fashioning the ancient kingdoms of the Nile Valley into an antiquity that rivaled the putatively ‘white’ civilizations of Greece and
Rome. (Authors covered include David Walker and W. E. B. Du Bois).

Finally, the last few weeks of the course focus on a very current topic: ‘genomic history,” or the use of DNA recovered from ancient human remains to
rewrite narratives of ancient history. Studies of this kind, which have proliferated since a number of scientific advancements in the early 2010, have
single-handedly revived many of the white supremacist narratives of the ancient past encountered in the course up to this point. But unlike these—most of
which served to identify western Europeans as the ‘true’ heirs to Greek and Roman civilization—these efforts have couched themselves in the language of
contemporary European nationalisms. This is to say that these DNA studies have been done with the consent of communities—for instance, modern
Greeks, Lebanese Maronites, or Coptic Christians. Yet ultimately their research methodologies, questions, and conclusions draw from the same font of
white supremacy that Morton and Gliddon did in the nineteenth century.

We are particularly excited about this last section of the course because it interfaces with the current craze for DNA ancestry testing—a craze that, as
many critics have remarked, has revived many racialist assumptions about human difference. We specifically hope that the readings from Unit 3 will
animate students (as they move towards their final project, due in week 15) to think about how essentializing concepts of race, identity, and ethnicity
undergird their own sense of place in the world.

GE Rationale: Foundations: Social and Behavioral Sciences (3 credits)

Requesting a GE category for a course implies that the course all expected learning outcomes
(ELOs) of that GE category. To help the reviewing panel evaluate the appropriateness of your course for the
Foundations: Social and Behavioral Sciences, please answer the following questions for each ELO.

A. Foundations

Please explain in 50-500 words why or how this course is introductory or foundational in the study of Social
and Behavioral Sciences.
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	How is this course foundational to the study of Race, Ethnicity, and gender diversity?: This course introduces students to ancient Greek and Roman ideas of race, ethnicity, and gender, to the intersections between these ideas in the thought and lived experience of ancient peoples, to how these ideas were used, remade, and redeployed in early modernity and afterward, and to the key role of antiquity in modern racist ideologies. Employing a bidirectional methodology, we look at the noxious feedback loop between ancient ideas of social and bodily hierarchy and the repurposing of such ideas from early modernity to the present.

This course is foundational, because it helps explain in accessible terms how Classics influenced the three phases of understanding race in the West, from the (i.) early twentieth-century notion of race as an essential category in world history, to the (ii.) post World-War II notion that race and racism were discrete social constructions created by Europeans as they subjugated the globe after 1492, to the (iii.) current approach of looking for the deep-historical roots of racism set out in paragraph 1. 

The course begins in Unit 1 with an exploration of how the field of Classics advanced and exploited a picture of antiquity which privileged ancient Greece and Rome--a conception of antiquity which has been implicated in white supremacist thinking from early modernity to the present. We also consider interventions made by students and scholars of color aiming to establish approaches to antiquity beyond the white supremacist narrative.

Unit 2 presents a deeper dive into the texts that many early modern and Enlightenment theorists of white supremacy had been looking at—the ways ancient authors discussed geography, human diversity, and power relations. We then ask how Enlightenment authors read ancient texts dealing with race—as well as what they got wrong. At the same time, we will pay attention to major Black American authors including Walker, Pennington, and Douglass who looked to Greco-Roman antiquity as a pre-racial era, laying the groundwork for the mid-twentieth century consensus that antiquity lacked a clear notion of race.

Unit 3 looks at how ancient ethnographic writing was repurposed in the nineteenth century by people whom today we would call ‘race scientists’—white supremacist theorists who believed that all human hierarchies were based on human biology. Exploring the way German nationalists and craniometrists used Classics, we will move onto the pernicious revival of the race science paradigm by some contemporary practitioners of what has been called “genomic history” (essentially, the use of ancient DNA to determine the ancestry of modern peoples). Finally, the course will end with an in-depth analysis of how nineteenth and twentieth century audiences have responded the polychromy of ancient sculpture—and how evidence for the use of color in ancient art, especially painted marble statues, challenges the synthesis of white supremacy.

Students who take this course will come away with a clear idea of how ancient ideas of human difference did (and did not) overlap with modern notions. In essence, they will learn to see ancient Greece and Rome not as predecessors of western European imperial civilization, but as a field of reference from which the theorists of white supremacy freely borrowed. The story of race cannot be told without a clear understanding of antiquity’s very different notions of human difference.

	RGE ELO 1: 
	1 Describe & evaluate social positions and representations of categories including race, gender, and ethnicity: This course meets ELO 1.1 primarily in Unit 2, which presents a deeper dive into the texts that many early modern and Enlightenment theorists of white supremacy had been looking at—the ways that Herodotus, Aristotle, Vitruvius, and other authors discussed geography, human diversity, and power relations. Reading Enlightenment authors including Montesquieu, Jefferson, Linnaeus, and Blumenbach, students will study a wide range of representations of “Others” in ancient Greek and Roman literary texts and visual sources: crucially, students will consider how these representations reflect back on the self-definition and self-presentation of the representer. In Unit 2, students also explore the ways that literary sources of Greek and Roman antiquity, especially history, philosophy, medicine, and oratory, define and order categories of human difference. We will focus on the intersections of ideas of race and gender which are essential to ancient thinking about “Others,” for example in our readings in Week 5, which show how ancient thinkers attribute “softness” or “hardness” to peoples depending on geography and environment, and how “softness” and “hardness” emerge as both gendered and racialized categories (e.g., the Persians in Herodotus, who are associated with a luxurious environment and are often coded as feminine). In Weeks 9-10, students explore the relationship between processes of Othering, subordination, and dehumanization through Aristotle’s account of the exclusion of women and the enslaved from full membership in the Greek polis (city-state) and Homer’s story of the Cyclops (isolated from human society and thus regarded as monstrous) in the Odyssey.  

This course engages explicitly with the limits of relying on a body of evidence (Greek and Roman literary texts) which derive almost exclusively from the world of elite men. Students will frequently complete “minute papers” during class time, in which they will discuss 1) the questions our sources (e.g., Herodotus’ account of Egypt in Week 8) are most interested in asking about the peoples they describe, and 2) what kinds of questions our sources fail to investigate

	2 Explain how race, gender, and ethnicity continue to function within complex systems of power to impact individual lived experiences and broader societal issues: This course meets ELO 1.2 especially in Unit 1, when readings focus on definitions of race, the place of Greek and Roman antiquity in the development of these definitions, and the experiences of scholars and students of color subjected to ongoing racism in the field of Classics. Classics has sought to avoid a reckoning with racism at least since the publication of Martin Bernal’s Black Athena in 1987, and arguments for the implication of Classics with white supremacist ideologies have captured media attention in this period of contentious debates about the value of higher education and legislative efforts to regulate public education. As students will read in Seo’s article on “Classics For All: Future Antiquity From a Global Perspective,” a field that relies on prestige and status to protect its place in the curriculum will fail to interest a diverse population of students and thus will inevitably disappear if it cannot learn to think more broadly and deeply about what it has to offer: some of the readings in Week 2 and 3 (including Seo’s) point students to more creative and expansive ways of engaging with the ancient world, from comparative approaches to ancient cultures to the focus on the reception of ancient Greek and Romans across the globe, including the imperial roots of these receptions. Engaging with the problem of racism in Classics lays the groundwork for a broader conversation about the history and future of the humanities.

The response essay for Unit 1 will give students an opportunity to explore the significance of controversies in and around Classics for the goals of education and scholarship in the 21st century.

	3 Analyze how the intersection of categories including race, gender, and ethnicity combine to shape lived experiences: The course meets ELO 1.3 in Units 1 and 3. Readings in Unit 1 introduce students to a series of personal narratives by students and scholars of color. One of the centerpieces of this unit is Shelley Haley’s reflections on being a Black Feminist and a Classicist, beginning during her time as an elementary school student and continuing into her professional experiences in the 1990s. Haley examines how peers, teachers, and fellow scholars responded to her and assessed her work on the basis of their assumptions about her race and gender, and she also explores the particular insights into the study of antiquity that her positionality as a Black woman has offered to her. She wants to recognize the work of Black scholars and teachers as foundational the field of Classics and she also critiques the limited worldview represented by exclusive focus on ancient Greece and Rome. In-class activities that give students the opportunity to engage with Haley’s proposals for the field include 1) exploring the lives and careers of Black Classicists in online databases through Rutgers and the Center for Hellenic Studies, and 2) viewing and discussing digital exhibitions of ancient cultures beyond Greece and Rome, such as “Nubia: Ancient Kingdoms of Africa” at the Institute for the Study of the Ancient World. (https://isaw.nyu.edu/exhibitions/nubia/intro.html) 

In Unit 3, students will explore the ongoing impact of “race science”, and its racialization of antiquity, in today’s fascination with DNA ancestry testing. During class discussions in Week 14, students will be invited to share personal or family experiences with DNA ancestry testing (if they wish to do so) and will interrogate the attractions and challenges of using this information to learn about who they are. 

	4 valuate social and ethical implications of studying race, gender, and ethnicity: This course advances ELO 1.4 in two main ways. First, white supremacist movements are increasingly central to US politics, and racist constructions of “Western civilization” play a key role in the imagery and ideologies of these movements. To take just one example of a class assignment that supports this ELO, Week 15 focuses on white marble statues in the US racial imaginary: students will do a “scavenger hunt” for classicizing architectural forms on the OSU campus and consider these in relation to the obsession with neo-classical architecture among right-wing political movements in the United States.  Second, the controversies around race and racism in Classics offer an opportunity to discuss the ethical implications of Diversity, Equity, and Inclusion efforts in the academy. As readings in Unit 1 make clear, the field of Classics stands to benefit from efforts to diversify its curricula, students, and faculty: DEI projects that serve to defend Classics are thus at risk of exploiting the labor of BIPOC scholars and students in the interest of a field that is currently overwhelmingly White. Recent media attention to racism in the field and cuts to Classics programs at HBCUs make Classics a rich basis for discussion of the broader ethical and social challenges surrounding the Humanities in US higher education today. 

	Course Subject  Number: Classics 3205
	RGE ELO 2: 
	1 Demonstrate critical self- reflection and critique of their social positions and identities: This course meets ELO 2.1 primarily in Unit 1, “Race, Power, and Classics.” Beginning with a series of definitions of race—in an American, global, and premodern context alike—we move on to a series of pedagogical and state-of-the-field essays in week 2. These essays specifically point to the experiences of students of color who have engaged with a tradition of studying Greco-Roman antiquity that in the late eighteenth century had been defined by the theorists of white supremacy—men like Jefferson, Samuel Morton, George Gliddon, etc. These readings encourage students to examine their own positionality to the field of Classics. Week 3 aims to bring students to a more holistic understanding of antiquity, if Classics had looked to different thinkers as founders, and if it were not incorporated in the logic of supremacy. Reading the Black antiquarian JC Pennington, we will look at how philology has been deployed as a tool of Black liberation. Likewise, our reading of Shelley Haley explores the other traditions of reading crowded out by classical philology in the nineteenth and twentieth centuries.

Per the assignment schedule, students will be required to submit at least one 500-750 word response essay per unit, which means that everyone taking this class will be required to engage with the ethical and pedagogical issues raised in Unit 1 in depth. Moreover, for their final paper students will have the option of a creative project—a narrative, mini-exhibition, or the like—that will encourage them to approach their own positionality.

	2 Recognize how perceptions of difference shape one’s own attitudes, beliefs, or behaviors: This course meets ELO 2.2. primarily in Unit 2, “Race and Intersecting Identities in Antiquity.” The central current running through Unit 2 is ethnography, the ancient and modern genre of writing that seeks to explain the norms of another culture through comparison with one’s own. This concept is introduced wholesale in week 4, where we compare the ethnography of the Pontic steppe written by the Classical Greek historian Herodotus (c. 430 BCE) with the parodic ethnography of the Roman writer Lucian of Samosata (c. 150 CE; this writer is of special interest because he identified for most of his life as a Syrian). Of special interest is to ask how the concept of the ethnographic “Other” categorizes and reifies discrete cultural entities (Scythians, Egyptians, Syrians) into the assimilated field of difference. (Such is the origin of the idea of the ‘barbarian’). From there, we will explore distinct tropes in Greco-Roman ethnographic writing—for instance, how authors use climate to explain human difference (week 5), heredity (week 7), or exploited status (week 9).

A unique aspect of this course is our focus on the intersections and afterlives of ancient ideas of cultural difference into the early modern period and eighteenth century. This was the formative era when ‘race’ appeared as a concept in the European mind. In each week, the ancient readings are paired with later authors who repurposed ancient texts as evidence for the transhistorical permanence of ‘race’ as a category. For instance, we will look at how J.-B. Lamarck cited Lucretius in writing his early theory of human evolution (week 7); how W. E. B. Du Bois channeled Herodotus in arriving at a definition of race in his “Conservation of races” (week 8); how the Antebellum white supremacist George Holmes read in Aristotle ‘proof’ validating white supremacy (week 9).

A focus on such encounters aims to show students the presence of ancient Greece and Rome in the white supremacist synthesis of modernity. As they will learn, the impact of ancient writers was usually indirect; white supremacists from the eighteenth century to the present, covetous of the ancients’ cultural authority, wielded them as implements in enacting their political and social program. Reflecting how this process unfolded will point students to reflect that other practices of reading might yield very different results.

	3 Describe how the categories of race, gender, and ethnicity influence the lived experiences of others: Unit 3 takes an extended dive into how antiquity’s racialization in the nineteenth century has lived on in the twentieth and twenty-first. We meet ELO 2.3 by looking at how modernity’s theorists of white supremacy appropriated ancient ideas of race to structure the lived experiences of people on the ground. We begin with the notorious case, in Week 11, of Tacitus’ ethnography of the ancient Germans (the Germania), which was repurposed in 1930s Germany as a canonical text of National Socialism. The following week launches into a case study of how African American intellectuals negotiated with ancient ethnographies of Egypt in fashioning the ancient kingdoms of the Nile Valley into an antiquity that rivaled the putatively ‘white’ civilizations of Greece and Rome. (Authors covered include David Walker and W. E. B. Du Bois). 

Finally, the last few weeks of the course focus on a very current topic: ‘genomic history,’ or the use of DNA recovered from ancient human remains to rewrite narratives of ancient history. Studies of this kind, which have proliferated since a number of scientific advancements in the early 2010, have single-handedly revived many of the white supremacist narratives of the ancient past encountered in the course up to this point. But unlike these—most of which served to identify western Europeans as the ‘true’ heirs to Greek and Roman civilization—these efforts have couched themselves in the language of contemporary European nationalisms. This is to say that these DNA studies have been done with the consent of communities—for instance, modern Greeks, Lebanese Maronites, or Coptic Christians. Yet ultimately their research methodologies, questions, and conclusions draw from the same font of white supremacy that Morton and Gliddon did in the nineteenth century.

We are particularly excited about this last section of the course because it interfaces with the current craze for DNA ancestry testing—a craze that, as many critics have remarked, has revived many racialist assumptions about human difference. We specifically hope that the readings from Unit 3 will animate students (as they move towards their final project, due in week 15) to think about how essentializing concepts of race, identity, and ethnicity undergird their own sense of place in the world.


	How is this course foundational in the study of Social and Behavioral Sciences?: 


